Hoyle (1995, Hoyle & Leff, 1997) conducted two studies examining young athletes' 1 perceptions of parental support, pressure, and involvement. In their first study, 154 junior 2 tennis players reported on their parents' involvement in tennis, their enjoyment of tennis, and 3 self-esteem. Results illustrated that perceived support from mother and father was positively 4 correlated with enjoyment and global and tennis self-esteem. These findings were supported 5 in their follow-up study, with additional positive correlations between parental support and 6 both an objective measure of performance and the value children placed on tennis. 7 The value of parental support is also consistently highlighted when considering how 8 athletes achieve an elite status in sport (e.g., Baker viewed as central to the parent-child relationship, particularly following tough matches or a 14 losing streak. Participants also discussed the necessity of parents' tangible support, a factor 15 that is often taken for granted, yet is a critical component to the youth sport experience (e.g., 16 Baxter-Jones & Maffuli., 2003; Kirk et al., 1997a Kirk et al., , 1997b . Finally, the value of parents 17 providing informational support through general advice, such as keeping tennis in perspective 18 or discussing opportunities for combining tennis and schooling, was also highlighted. 19 Given the need for parental support in youth sport, we believe an additional 20 characteristic of expertise is reflected in parents who proactively develop strategies to ensure 21 they are able to appropriately attend to and support their children's needs (Dorsch et al. , 22 2009; Knight & Holt, 2014) . Knight and Holt (2013b) illustrated this use of support systems 23 in a study with parents of regional and national tennis players in the US. Parents were asked 24 to discuss the strategies they used to support their tennis-playing children. Parents indicated 25 committing to self-education by devoting many hours to independently learning about their 1 child's sport, the psychology of tennis, and how to be a tennis parent. Parents also discussed 2 turning to their child's coach to receive emotional support, using other parents for 3 informational support, and sharing tasks with their spouse to reduce demands. Although more 4 specific research is needed on this topic, the process of parents having to gain sport parenting 5 specific knowledge and 'learning the trade' of sport parenting appears a logical and necessary 6 aspect of parenting expertise. Educating parents about the role of self-development and the 7 importance of accessing other support systems may reflect important induction material for 8 organizations that want to help parents to 'learn the trade' more effectively. 9 In sum, we would contend one of the primary characteristics of expertise in sport 10 parenting is the ability for parents to consider sporting opportunities in the best interests of 11 their child, and to be able to provide support that complements the demands of training and 12 competition experienced by children. There is generally strong evidence for this suggestion -13 particularly with regards to the importance of parental support. Further research examining 14 the ways in which parents go about learning how to provide such support, particularly as 15 children progress in sport is warranted to further strengthen our confidence in this postulate. 16 Postulate no. 2: Parents understand and apply an authoritative or autonomy-supportive 17 parenting style 18 We believe a parent's ability to create a healthy emotional climate for their child, The majority of research has drawn on Baumrind's (1971) and Maccoby and Martin's 4 (1983) classifications of parenting styles. Baumrind (1971) originally developed a three-fold 5 typology of parenting styles, labeled authoritative, authoritarian, and permissive. Maccoby 6 and Martin (1983) subsequently adapted this three-fold typology into four parenting styles. 7
These parenting styles were formed based on two dimensions of parenting behaviors: 8 acceptance/responsiveness, and demandingness/control. The four parenting styles based on 9 these dimensions were authoritarian (high in demandingness and low in responsiveness), 10 indulgent (high in responsiveness and low in control), neglectful (low in responsiveness and 11 low in control), and authoritative (high in both responsiveness and control). In general, 12 research examining parenting styles and health contexts, particularly in Western cultures, has 13 indicated more positive outcomes as a result of an authoritative parenting style (e.g., parenting styles based on the constructs of autonomy, competence, and relatedness contained 13 within Self-Determination Theory (Deci & Ryan, 1985) . Grolnick argued parenting styles 14 effect children's need satisfaction through their provision of structure, autonomy-supportive 15 environments, and levels of involvement. With respect to the four alternative dimensions 16 (Maccoby & Martin, 1983) , an authoritative parenting style is closely aligned to appropriate 17 structure, autonomy-support, and involvement (Gurland & Grolnick, 2005 evidence supporting a position that parents with greater expertise individually adopt 24 authoritative or autonomy-supportive styles, the integrity and impact of such expertise may 25 depend upon the spousal dynamic (in two-parent families). We would contend that a 1 precursor to the expertise of the 'father-mother' dynamic lies in their self-awareness of each 2 other's style and how differences could influence the emotional climate they co-create. 3
To summarize, we propose that one component of sport parenting expertise is a 4 parent's ability to understand these more optimal parenting styles and work separately or 5 together in applying an authoritative or autonomy-supportive style with their child. 6
However, as indicated, there is only a limited body of work in sport from which to draw this 7 conclusion. Additional evidence to support this postulate is required, particularly with 8 populations that reside outside of North America. Researchers are also encouraged to 9 investigate this postulate in order to inform the degree to which parenting styles and family 10 configuration influence a range of other psychosocial and performance-related factors (e.g., 11
stress, self-regulation skills; confidence; leadership) in youth sport. 12 Postulate no. 3: Parents manage the emotional demands of competition and serve as 13 emotionally intelligent role models for their child 14
The inherent caregiver and supervisory roles of parents, alongside children's 15 dependency on transportation, mean parents are often a ubiquitous presence at youth sport 16
competitions. Attending such competitions can be a highly emotional experience and one that 17 many parents find challenging. We believe a characteristic of expertise is reflected in parents 18 who possess the ability to manage the various emotional demands of competition. 19 Furthermore, this coping ability then serves as a precursor for parents to engage in 20 emotionally intelligent interactions and role model practices around competitions that 21 facilitate an optimal experience for their child (Knight & Holt, 2014 note here is these stressors are reported by parents across the three developmental stages 7 (sampling, specializing, and investment), and they illustrate the range of sources (e.g. own 8
child's emotions; opponent behavior; other parents interference) and time points (before, 9 during and after competition) that contextualize the stress experience for the parent. 10 ***** Table 1 here -permission to gain from PSE ***** Given this existing literature, we propose that a parent's ability to manage these 6 emotional demands of competition will impact upon their personal enjoyment, quality of 7 experience, and engagement in optimal support practices (cf. Knight & Holt, 2013a ). instruction, striking a balance, negative comments, and derogatory comments. In support of 7 our contention regarding emotional demands, Holt and colleagues suggested the nature of 8 parental reactions were influenced by parents' empathy with their child, the emotional 9 intensity of the game, and parents' perceived knowledge and experience of sport. We believe 10 that parents with greater expertise operate along the continuum from praise and 11 encouragement to performance-contingent feedback, halting before or when they reach 12
instruction. Indeed, a number of recent studies examining children's preferences for parental 13 involvement at competition provide direct support to substantiate our contention. Supportive parents displayed behaviors including cheering and providing encouragement 6 during and after events, providing praise and displaying empathy for other teams, and calling 7 to officials when they were trying to protect a child from injury. These behaviors were 8 consistently identified as positive or wanted during competitions. The demanding coach 9 displayed behaviors that were generally disliked but tolerated by children, such as providing 10 instruction during the game, giving advice during breaks in the game, and providing critical 11 encouragement. The crazed fan engaged in behaviors children disliked, including arguing 12 with coaches and officials, blaming officials for losses, being derogatory towards opposing 13 teams, and fanatical cheering. These behaviors were disliked by children. Table 2 for examples of parental behaviors relative to these roles). That is, 21
parents' understanding of their own and their child's emotions will influence the extent to 22 which they are able to helpfully interpret their child's sporting experience. Similarly, if 23 parents are able to maintain control of their own emotions and behave in manners appropriate 24 for the sport (e.g., respect sporting etiquettes), this is likely to be replicated by children 25 (Babkes & Weiss, 1999) . In sum, we encourage scholars to further explore the concept of 1 parental emotional intelligence, how it influences behaviors at competitions, and translates 2 into a parent's 'interpreter' and 'role model' roles with young athletes. 3
Postulate no. 4: Parents foster and maintain healthy relationships with significant 4 others in the youth sport environment 5
When children participate in sport they interact with a range of people including other 6 children and parents, coaches, officials, and organizers. Consequently, parents also interact 7
with such people and we believe a parent's skills in developing and maintaining relationships 8 with these key stakeholders exert a significant influence on the overall quality of the youth 9 sport environment. Several research studies speak to the importance of parental relationships 10 with children, coaches, and other parents to support this postulate. Firstly, Ullrich-French and 11
Smith (2006) illustrated how youth soccer players' perceptions of the quality of relationship 12 with their mother and father were associated with a range of positive psychological 13 outcomes. Five dimensions representing relationship quality were reported on by players. 14 These were self-esteem enhancement and supportiveness, loyalty and intimacy, things in 15 common, companionship and play, and conflict resolution. Results revealed how higher 16 quality father-child and mother-child relationships both predicted higher levels of player 17 enjoyment, perceived competence, self-determined motivation, and lower levels of stress. potentially distract parents from the anxiety they experience within the sporting environment 8 (Knight & Holt, 2013a ). However, although we believe that an aspect of parenting expertise 9 is to foster and maintain healthy parent-parent relationships, there is very little direct research 10 on the composition, process, skills, and challenges of maintaining such a relationship. 11
In terms of self-care and management, given the time and organizational demands 12 placed on parents, we believe it is important for parents to recognize the value of creating a 13 social network where they can feel part of a sporting community. Through such a 14 community, parents' own social needs may be partly met at training and competitions 15 (Knight & Holt, 2013a) . We also feel that more astute parents recognize that sport provides 16 their child with opportunities to fulfill relatedness needs (Deci & Ryan, 1985) , building 17 lifelong friendships and peer relationships. Positive relational skills with other parents in 18
terms of resolving between-child and between-parent conflicts may be critical in maintaining 19 the psychological health of a youth sport friendship. 20
In conclusion, we believe an understanding from parents of the role they play in 21 creating healthy youth sport environments is a necessary component of sport parenting 22 expertise. We propose that parents with this greater expertise are aware that developing and 23 maintaining multiple healthy relationships is beneficial for their child, for coaches, other 24 parents, and children, and also beneficial for themselves. Although we have cited anddiscussed research to support this postulate, we believe there is the opportunity for more 1 sophisticated dyadic research to further inform our contention. Specifically, the development 2 and maintenance of parent-parent relationships, including the relational skills and strategies 3 employed by parents in team and individual sports, would be a rich and worthy topic for 4 investigation. on retirement had parents began to re-establish these relationships. Parents also disclosed 18 lingering doubts and guilt regarding the decisions they had made. Specifically, parents 19 expressed concerns related to the pain and injuries their child had experienced, their lack of 20 development outside of sport, and seemingly abusive behavior they had encountered from 21
coaches. 22
Although the relationship between parenting stress and parent-child interactions has 23 not been studied within youth sport, literature from developmental psychology consistently 24
indicates that parenting stress can influence parent-children interactions and the behaviors of 25 parents (Abidin, 1992; Belsky, 1984) . For example, higher levels of parenting stress have 1 been associated with more punitive behaviors and harsher punishment from parents (Deater-2 Deckard, 2004). As such, we might anticipate that the extent to which parents are able to 3 manage a range of stressors and cope with the demands they encounter in youth sport will 4 influence the extent to which parents offer appropriate support to their children. 5
In conclusion, we believe parents will face many organizational and developmental 6 demands with some more prominent at specific stages of their child's participation. When 7 parents manage these demands they strengthen their ability to help their child navigate 8 through the demands and uncertainties of sport. Therefore, sport parenting expertise requires 9 the development and application of various coping skills and strategies to manage these 10 diverse demands. In the absence of specific research into this area, we invite youth sport 11 researchers to investigate this postulate and explore how, and to what extent, sport parents 12 expertly cope with such demands. In sum, we believe sport parenting expertise requires the ability to recognize and 3 successfully negotiate shifting roles as children transition through the stages of athletic 4 development. Although we are confident of this postulate due to the aforementioned 5 developmental research, there is a lack of evidence associated with parents' experiences of 6 adaptation and specifically how they cope with transitions between the different stages. Such 7 within-career transition research for parents would make for a worthy contribution to the 8 literature and inform the veracity of this final postulate. 9
Recommendations, Implications and Conclusions 10
On appraising the content of these postulates, our hope is the interested researcher and 11 practitioner can appreciate the multidimensional and developmental nature of sport parenting 12 expertise. We also hope readers have gained a sense of the research gaps and opportunities 13 that relate to each specific postulate. However, in closing this position paper, we feel it is 14 important to synthesize some key messages from these postulates and reinforce some specific 15 theoretical implications and opportunities for empirical study in this area as a whole. We also 16 hope to draw out some potential caveats and critical areas for reflection relative to advancing 17 this area of study. Finally, we will pose some applied implications for practitioners and 18
organizations. 19

Theoretical implications and further research avenues 20
By critically reviewing relevant literature within our postulates, we perceive that sport 21 parents face a consistent cycle of triangular responsibilities which revolve around managing 22
and supporting the needs of their child, managing themselves and their well-being, and 23 managing their interactions with the youth sport environment. In support of Henriksen et al., 24 (2010) , interactions at the ecological core and micro-level include coaches and those in the 25 child's immediate sporting network (e.g., other parents and peers), whereas interactions with 1 school teachers, club directors, or national federation staff represent increasingly macro-level 2 environmental exchanges. Notwithstanding financial and other less controllable constraints, 3
we believe all three of these responsibilities demand an extensive amount of knowledge and a 4 range of intrapersonal, interpersonal, and organizational skills that parents with greater 5 expertise will consistently demonstrate. Our theorizing about this triangular range of skills, 6
however, is certainly ahead of research support at this stage. 7
At an intrapersonal level, we would theorize that constructs such as parental and ensuring the needs and interests of their child are appropriately met. We do not subscribe 24 to the belief that sport parents should be passive beings who relinquish all control over their 25 child's sport program. Practitioners in youth sport recognize the reality is far different, 1 particularly when national federations, sports agents, sponsors, the media, and other parties 2 take an interest in their child-athlete. Parents should be proactively ready for this in order to 3 help their child who may still be in early to mid adolescence. In this respect, there is a sense 4 that sport parenting expertise extends to parents playing certain leadership roles to support 5 their child when interacting with such parties, as well as collaborating with other parents to 6 share resources and meet social needs. 7
The study of organizational psychology in sport has emerged over the last decade (see 8 Fletcher & Wagstaff, 2009 ), but its application to sport parent roles remains in its infancy. 9
The organizational leadership role of performance directors in sport has been recently studied 10 (Fletcher & Arnold, 2011), and we sense that at the 'sharper end' of high level youth sport 11
there is something to be learned from how certain parents subtly, yet artfully, navigate the 12 system in the best interests of their child. We believe that research that investigates the Hoyle, 1997). Thus, it is feasible that there might be different expectations and requirements 11 from female and male athletes, and certain postulates might be more or less pertinent for 12 mothers or fathers. 13 Similarly, it is likely that certain elements of each postulate might be more or less 14 relevant or necessary for parents whose children are involved in individual or team sports 15 (e.g., tennis compared to football) and those sports where children specialize at an earlier or 16 later age (e.g., gymnastics compared to rowing). To date, research specifically examining 17 different types of sports is relatively limited (with researchers generally conducting studies 18 focused within a specific sport). In fact, there is need for research into parents from a greater 19 range of systems and sports. Tennis, football (soccer) and ice hockey tend to dominate the 20 literature, and it is important to see other youth sports represented in our body of knowledge. 21
The parenting literature in tennis, for example, has consistently highlighted the high financial is critical for further research to examine the appropriateness of our propositions across sports 10 and gender-dyads (e.g., mother-son, mother-daughter, father-son, father-daughter); and in so 11 doing offer insights into how certain intrapersonal, interpersonal and organizational skills 12 may be more requisite components of parenting expertise for certain sports or gender-dyads. 13 A final area that we consider important for further scholarly debate is the actual 14 notion of sport parenting expertise. In proposing a statement of sport parenting expertise and 15
identifying six underpinning components, we have aimed to illustrate the types of parental 16 behavior, practices, and participatory involvement that optimize children's sport experiences 17 and outcomes. However, it may be reasonable to argue that these postulates indicate 18 behaviors and practices that simply reflect the desirable expectations of "average" parenting. 19 Our interpretation of the current literature is that not all parents, particularly when they 20 initially become involved in competitive youth sport, possess the knowledge, skills, or 21 understanding that underpins sport parenting expertise. Thus, in line with coaching expertise 22 literature, we believe that research examining: (a) the components of parenting expertise; (b) 23
how and when such expertise is developed, and (c) what support parents require to gain such 24 expertise, would be worthy avenues in advancing sport parenting. 25
Applied implications for practitioners and organizations 1
Parents form a consistent part of the fabric of youth sport, and we believe it is 2 incumbent upon practitioners, responsible clubs, and federations to help strengthen the 3 competencies and skills of sport parents such that a healthy sport experience and environment 4 is maintained. This paper highlights that sport parents require a high-degree of sport 5 parenting knowledge and certain cognitive, social, and emotional skills in the same way as 6 their children will benefit from such skills themselves in sport. Working for parents in sport 7
begins with an empathic awareness of the demands they face and an understanding of these 8 postulates of parenting expertise. Stage specific education and support provision to parents 9 through one-to-one work, workshops, online resources, and regular meetings will help 10 parents to gain more understanding, confidence, and expertise in their roles. Similarly, 11
working with coaches on relationship-management with parents, and with parents on 12 relationships with others should serve to ameliorate interpersonal skills amongst key parties 
